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Title Proceedings of the Second International Conference of the 

Journal “Scuola Democratica” – Reinventing Education 

VOLUME III Pandemic and Post-Pandemic Space and Time 

This volume contains papers presented in the 2nd International 

Conference of the Journal “Scuola Democratica” which took 

place online on 2-5 June 2021. The Conference was devoted to 

the needs and prospects of Reinventing Education. 

The challenges posed by the contemporary world have long 

required a rethinking of educational concepts, policies and 

practices. The question about education ‘for what’ as well as 

‘how’ and ‘for whom’ has become unavoidable and yet it largely 

remained elusive due to a tenacious attachment to the ideas and 

routines of the past which are now far off the radical 

transformations required of educational systems. 

Scenarios, reflections and practices fostering the possibility of 

change towards the reinvention of the educational field as a 

driver of more general and global changes have been 

centerstage topics at the Conference. Multidisciplinary 

approach from experts from different disciplinary communities, 

including sociology, pedagogy, psychology, economics, 

architecture, political science has brought together researchers, 

decision makers and educators from all around the world to 

investigate constraints and opportunities for reinventing 

education.  

The Conference has been an opportunity to present and discuss 

empirical and theoretical works from a variety of disciplines and 

fields covering education and thus promoting a trans- and inter-

disciplinary discussion on urgent topics; to foster debates among 

experts and professionals; to diffuse research findings all over 

international scientific networks and practitioners’ mainstreams; 

to launch further strategies and networking alliances on local, 

national and international scale; to provide a new space for 

debate and evidences to educational policies. In this framework, 

more than 800 participants, including academics, educators, 

university students, had the opportunity to engage in a 

productive and fruitful dialogue based on research, analyses and 

critics, most of which have been published in this volume in their 

full version. 
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Pandemic and Post-Pandemic Space and Time  

A Premise 
Papers in this third volume deals with the Covid-19 pandemic which is 

having an enormous impact on education systems worldwide. Policy 

makers, teachers, school managers, parents and students have been 

called to the reinvent their way of ‘doing school’. At the same time, the 

governance of the education system and schools’ organizations have 

been exposed to unprecedented tensions. 

Within a short period of time, radical changes had to be introduced, 

simultaneously, at various levels of the school system. At national and 

regional level, there has been the need to rethink the way in which 

teachers are recruited, engaged and managed. National assessment 

and evaluation systems have been suspended or redefined in their 

uses by school actors The ways through which institutes were 

managed and organized had to be rethought, passing in a very short 

time through an on and off of dematerialization and hyper-normativity 

of time and space. Within schools, managers and teachers have been 

called to redefine the role of digital technologies in their didactic, as 

well as in their relationships with families and students. In some cases, 

these set of changes led to experience novel and unexpected daily 

proximities, in other prevailed a context characterized by distance and 

unsatisfactory relationships. Managers and teachers have been asked 

to re-invent their professionality to rethink their organizational, 

didactic and relational competences. Students and families, on their 

side, have been called to rebuild and reimagine new way of being at 

school, re-inventing the spaces and time of schooling and the way in 

which they relate among each other and with teachers. 

The pandemic emergency has been a lens revealing intersections and 

structural tensions among various level and actors of the education 

system, but also allowing opportunities of changes thanks to the 

exogenous shock. At the same time, it must be considered that the 

emergency is interacting on pre-existing inequalities and 

contradictions. The pandemic clearly revealed the deep disparities of 

educational opportunities associated to students’ life and housing 

conditions, beyond their access and uses of technological devices. 

Remote teaching and the enactment of an ‘emergency didactic’ has 

exacerbated learning difficulties for underprivileged students (children 

facing material deprivation, students with migratory background, 

students with special needs or disable, etc.). The interaction between 

the pandemic and pre-existing inequalities created different 

contextual conditions for actors’ agency, orienting toward different 

directions the pandemic’s transformational potential. 

Higher education systems have been affected too: in constant 

evolution due to constant transformations of society and changed 

functions of knowledge, universities have undergone a structural 



change along with pandemic times. Simultaneously, the growing 

relevance of knowledge for the economic development of the 

capitalistic system has profoundly affected higher education systems, 

characterized by the neo-liberal approach which his subject of 

increasing critical analysis. 

However, Higher education systems are starting to be affected by 

other somewhat inevitable changing processes due to the evolution of 

knowledge and the consequent forms of its transmission. These forms 

have to be necessarily new both because of the availability of new 

instruments and the increased need to develop interpretative models 

of a constant and often unpredictable change. In this juncture the 

university might assume a renewed central role. At Higher Education 

System level, the growing use of digital instruments is envisaged in 

order to cope with the rising of the management rates of the training 

offer as well as to answer to the growing differentiation of user 

categories. A feasible consequence could be the increasing of the 

already pressure for the differentiation among the universities, with the 

related social implications. 

At individual university level, it is foreseeable the demand for university 

involvement in tackling the problems of society and the economy will 

increase. And this at global, national and local level. From an 

organizational point of view the most significant feature is represented 

by the accumulation of traditional and new tasks that do not seem to 

be possible to manage. Whatever form the higher education systems 

will come to take, it remains that a central point to be clarified 

concerns the management of change. It will be the market that will 

impose its rules and the universities will organize themselves 

individually within the invisible enclosures that will guide their policies 

(with predictable growing social and territorial differences), or instead 

the State will choose incentive policies to direct its training system. It 

remains that in a condition of uncertainty and constant change the 

university’s roles multiply and become – at least potentially – more and 

more central. It can therefore be argued that the university is not only 

called upon to respond to the demands of society but by elaborating 

answers and solutions to the problems it progressively affects the 

functioning of society. 

We are fully aware that each educational experience produces 

specific results and definitions of teaching-learning practices. The 

well-established model of the magister teacher, based on a one-to-

many transmission of knowledge, is complemented by new 

configurations of teaching-learning practices. There are teaching 

practices that cultivate the ambition to combine the technological 

innovation with the psychological and pedagogical issues. Educational 

technologies, such as the Interactive Whiteboard, incorporate a new 

grammar and pragmatic in which the emphasis is placed on the 



involvement and the participation of the student, as well as on a 

“reverse teaching”, compared to the traditional one. The diffusion of 

online educational platforms, based on algorithmic architectures and 

data-driven approaches, also draws attention to a personalized way of 

learning and a datafication of teaching. Digital technologies are 

therefore stimulating a series of transformations in the socio-material 

order of the class affecting the spatial and temporal configuration of 

teaching. At the same time, they are embedded in the complexity of the 

educational contexts that rework their practical and symbolic value. 

In the European framework of strengthening the relations between the 

labour market and education, we also witness the implementation of 

teaching practices associated with the idea of knowledge as an 

economic and social investment. Recently, a large field of critical 

investigation has highlighted how teaching aimed at improving the 

employment prospects of students is deeply affecting public values in 

education. At the same time, different points of view in the educational 

field claim to postpone the transmission of skills related to the labour 

market to broader educational objectives of social inclusion and civic 

participation. 

The new proxemics imposed by the current pandemic challenge 

traditional spatial configuration, from the arrangement of desks to the 

mobile use of chairs, from the forms of communication in virtual 

environments to the interaction in the classroom. Therefore, this is to 

register the need to re-elaborate the ecology of the educational 

practices, starting from the socio-material space of learning. 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Reinventing Experiential Learning Activities in Primary School 2 
REINVENTING EXPERIENTIAL LEARNING. LA GAZZETTA OLIMPICA, THE NEWSPAPER OF THE SCHOOL AND THE 

NEIGHBOURHOOD  
Elvira Celardi 3 

A VILLAGE IN A METROPOLIS: SOCIOLOGICAL ISSUES AROUND A CHILDREN’S EDITORIAL INITIATIVE IN A SUBURBAN 

AREA  
Alessandro Cisilin 13 

WHO GETS THE RIGHT TO GO TO SCHOOL? THE ITALIAN CRITICAL WORKERS’ AFFAIR  
Chiara Gius 23 

SCHOOL, FAMILY AND DISTANCE LEARNING AT THE TIME OF COVID-19: THE CASE OF THE GAZZETTA OLIMPICA  
Veronica Lo Presti and Maddalena Gattinara 33 

THE ROLE OF JOURNALISM IN AN EXPERIENTIAL LEARNING SESSION IN PRIMARY SCHOOL  
Christian Ruggiero and Mauro Bomba 43 

 

“You Can Get It, If You Really Want!”: Using (Formative) Assessment to 

Improve Student Learning Experiential Learning Activities in Primary 

School 58 
COVID-19 AND THE SCHOOL ASSESSMENT REFORM? THE MISSED EFFECTS ON FORMATIVE ASSESSMENT PRACTICE  

Serafina Pastore 59 

 

Reinventing Decision-Making in Schools: Self-Evaluation & Data 

Literacy 70 
PARENTS AS DECISION-MAKERS. FINANCIAL-ORGANIZATIONAL INVOLVEMENT OF FAMILIES IN THE SCHOOL OF 

AUTONOMY  
Anna Granata and Valerio Ferrero 71 

THE USE OF DATA TO SUPPORT STRATEGIC PLANNING AND SCHOOL IMPROVEMENT AND INNOVATION  
Serena Greco and Elettra Morini 79 

ASSESSMENT LITERACY, DATA USE, AND TEACHER DECISION-MAKING: A FEASIBLE BALANCE?  
Serafina Pastore 91 

USEFUL SELF-ASSESSMENT. THE ROLE OF SELF-ASSESSMENT PROCESSES IN SCHOOL IMPROVEMENT  
Daniela Robasto 101 

 

How Schools Address the Covid Emergency: Voices from Principals, 

Teachers, and Students 110 
THE ECEC PROFESSIONALS WITHIN THE COVID-19 EMERGENCY: FROM REMOTE CONTACTS TO LEARNING 

COMMUNITIES  
Rita Bertozzi and Tatiana Saruis 111 

DISTANCE LEARNING AT EMILIA-ROMAGNA’S SCHOOLS. A FIRST IN-DEPTH QUANTITATIVE AND QUALITATIVE 

ANALYSIS FROM THE TEACHERS’ PERSPECTIVE  
Andrea Ciani, Chiara Dalledonne Vandini, Aurora Ricci and Lucia Scipione 122 

THE TEACHING EXPERIENCE DURING THE COVID-19 EMERGENCY: THE RESULTS OF A FIELD RESEARCH  
Maria Chiara De Angelis 135 

PANDEMIC AND SCHOOL MANAGEMENT: CHALLENGES FOR FUTURE EDUCATION  
Francesca Dello Preite 149 

EDUCATING DURING COVID-19: AN OVERVIEW OF PERCEPTIONS, EXPERIENCES, FEELINGS AND STRATEGIES IN 

FACING DISTANCE LEARNING OF THE ACTORS INVOLVED  
Diego Izzo, Giulia Mattiacci and Damiano Periccioli 161 

EXTRACURRICULAR SCHOOL ACTIVITIES DURING THE FIRST COVID-19 LOCKDOWN IN ITALY: COMPARATIVE STUDY 

WITH PRIOR TO LOCKDOWN WORKSHOPS  
Giuseppe C. Pillera 171 

A PICTURE, A LIGHTHOUSE, A KITE: METAPHORS OF EMERGENCY TEACHING  
Elettra Troina, Andrea Mangiatordi and Luisa Zecca 187 

 



 

 

 

Training Educational Professionals During the Pandemic: Impact, 

Learning, Strategies and New Didactic Challenges Faced by the 

University Traineeship 196 
ONLINE TRAINEESHIP: WHICH EDUCATIONAL CHANCES? CHANGES FROM LIVE TO ONLINE MODEL IN TFO 

EXPERIENCE  
Marco Alviti, Luca Bassi and Maria Elena Scotti 197 

WHICH TRAJECTORIES TO TRAIN ‘SECOND LEVEL’ EDUCATIONAL PROFESSIONALS? REFLECTIONS ABOUT A UNIVERSITY 

TRAINEESHIP FACING COVID-19 PANDEMIC  
Maria Benedetta Gambacorti-Passerini and Paola Eginardo 205 

RAISING AWARENESS OF STUDENTS’ PROFESSIONAL IDENTITY. AN ONLINE INTERNSHIP PATH FOR FUTURE EDUCATORS 

AT THE UNIVERSITY OF CATANIA  
Roberta Piazza and Valeria Di Martino 215 

THE INTERNSHIP OF THE BACHELOR’S DEGREE COURSE IN EDUCATION OF THE UNIVERSITY OF MILANO-BICOCCA IN 

TIME OF PANDEMIC  
Elisabetta Marazzi, Benedetta Pozzoli, Marialisa Rizzo and Silvia Tognetti 227 

INSPIRING AND PREPARING A COMPREHENSIVE VIEW OF THE PROFESSIONAL ROLE OF EDUCATOR: A SIMULATED 

TRAINEESHIP EXPERIENCE  
Claudia Secci and Andrea Spano 237 

 

Challenges and Weaknesses.  Differentiation, Digital Transformation, 

Professionalism, Autonomy 246 
THE REMOTE LEARNING TRANSITION AT THE UNIVERSITY OF BOLOGNA: STUDENT EXPERIENCES AND EXPECTATIONS 

FOR A POST-PANDEMIC FUTURE  
Alessandro Bozzetti and Nicola De Luigi 247 

UNIVERSITY 2030: THINKING ABOUT A STRUCTURAL CHANGE  
Giovanni Ragone 261 

THE HARD PATH OF ACADEMIC STABILISATION INTO A NEOLIBERAL EUROPEAN ACADEMIC FRAMEWORK  
Marialuisa Villani, Sanja Djerasimovic and Orazio Giancola 271 

 

University Third Mission  and the Local Environment 284 
PUBLIC ENGAGEMENT AND GENDER DIFFERENCES IN ITALY: EXPLORING THE GAP BY ACTIVITY AND DISCIPLINE  

Monia Anzivino 285 
TERRITORIAL DEVELOPMENT AND ‘THIRD MISSION’  

Donatella Capaldi and Alessio Ceccherelli 298 

 

Rethinking Higher Education at the time of COVID-19: Challenges, new 

perspectives, critical issues 308 
A COMPETENCY MODEL FOR OBESITY PREVENTION AND HEALTHY LIFESTYLES EDUCATION THROUGH THE 

INTERDISCIPLINARY AND SUSTAINABLE PARADIGM OF TELEMEDICINE  
Stefania Massaro and Loredana Perla 309 

HYBRIDITY AND EDUCATIONAL VIRTUALITY. WHAT DID 2020 LEAVE US?  
Sergio Ricardo Quiroga 319 

THE TRANSITION TO ONLINE TEACHING IN TIMES OF PANDEMIC: AN EXPERIENCE OF TEACHERS’ TRAINING IN 

EUROPEAN HIGHER EDUCATION  
Marc Romero, Teresa Romeu, Montse Guitert and Pablo Baztán 329 

ADDRESSING COMPLEX REAL-WORLD CHALLENGES IN SOFTWARE ENGINEERING EDUCATION THROUGH THE 

INTEGRATION OF GAMIFICATION AND CROWDSOURCING  
Mercedes Ruiz, Manuel Trinidad and Alejandro Calderón 343 

 
 



 

 

 

University and Active Citizenship. Didactic Practices and 

Methodological Trajectories for the Development of Creative and Critical 

Thinking 358 
BRING IT ON! DEBATE INTO UNIVERSITY. A METHODOLOGICAL PROPOSAL TO FOSTER CREATIVE AND CRITICAL 

THINKING  
Ivan Daldoss 359 

DESIGN PROFESSIONAL PREFIGURATIONS IN SCHOOL AND UNIVERSITY THROUGH CREATIVITY  
Mario Giampaolo, Nicolina Bosco and Alessandra Romano 371 

ACTIVE CITIZENSHIP IN A TRANSFORMATIVE PERSPECTIVE  
Claudio Melacarne 381 

HOW SERVICE LEARNING CAN BE A WAY TO PROMOTE CIVIC RESPONSIBILITY  
Luigina Mortari, Roberta Silva and Alessia Bevilacqua 391 

PROMOTING CREATIVITY AND NARRATIVE IDENTITY’S EXPRESSION THROUGH DIGITAL STORYTELLING. AN 

EXPLORATORY STUDY  
Laura Occhini, Nicolina Bosco and Alessandra Romano 405 

THE TRAINING OF UNIVERSITY PROFESSORS AS AN AXIS FOR ACHIEVING PARTICIPATORY CITIZENSHIP WORK ON 

RELEVANT SOCIAL PROBLEMS AS A STARTING POINT  
Noelia Pérez-Rodríguez, Nicolás de-Alba-Fernández and Elisa Navarro-Medina 417 

 

Reinventing University. Public Engagement as Participative and 

Collective University 426 
ETHNOGRAPHY OF A RELATIONSHIP BETWEEN SOCIAL WORKERS AND HOMELESS PEOPLE: THE EDUCATIONAL 

FUNCTION OF THE RESEARCH AND THE MEDIATION ROLE OF THE RESEARCHER  
Maddalena Floriana Grassi 427 

TRANSFORMATION OF UNIVERSITY, BETWEEN RESIDUES AND DERIVATIONS  
Andrea Lombardinilo 437 

UNIVERSE OF KNOWLEDGE. WHEN PROFESSIONAL AND ACADEMIC KNOWLEDGE MEETS  
Mariacarmela Albano, Daniela Fazio, Antonino Sidoti and Tiziana Tarsia 451 

WHEN UNIVERSITY MEETS THE NEEDS OF THE TERRITORY: THE CASE OF THE EDGE PROJECT PRESENTATION  
Fiorella Vinci 463 

 

Tertiary Education in Italy:  The Prism of Differences 476 
FOREIGN STUDENTS IN ITALIAN UNIVERSITIES: A STATISTICAL ANALYSIS OF THE LAST DECADE  

Fabio Aiello, Massimo Attanasio and Andrea Priulla 477 

 

Faculty Development, Scholarship  and Professionalism in Teaching:  

Challenges and Perspectives  for Higher Education 494 
DESIGNING TECHNOLOGY TO SUPPORT ONLINE FACULTY DEVELOPMENT THROUGH TEACHING OBSERVATION, PEER 

FEEDBACK, AND COLLABORATIVE REFLECTION: A BRIEF LITERATURE REVIEW  
Fulvio Biddau, Alessio Surian and Anna Serbati 495 

FACULTY FEEDBACK ON ACTIVE LEARNING DURING THE ELENE4LIFE PILOT PROJECTS  
Maria Cinque 508 

FACULTY DEVELOPMENT FOR RESEARCH CAPACITY BUILDING IN HIGHER EDUCATION  
Antonella Lotti and Dario Torre 520 

QUALITI PROJECT: DIDACTIC QUALITY ASSESSMENT FOR INNOVATION OF TEACHING AND LEARNING IMPROVEMENT  
Antonella Nuzzaci, Iole Marcozzi, Liliana Ercole and Lucilla Spetia 532 

FACULTY DEVELOPMENT DESIGN: A CURRICULAR TRAINING MODEL FOR ACADEMIC PROFESSIONAL DEVELOPMENT  
Loredana Perla, Viviana Vinci and Alessia Scarinci 544 

 
 
 



 

 

 

The New Challenges of the Post-Pandemic University Formative 

Processes, Third Mission and Active Citizenship 558 
HELICES OVERLAPPING IN THE ITALIAN MEGA-UNIVERSITIES. THE INFLUENCE OF INNOVATIVE DIDACTICS IN 

PROMOTING THE THIRD MISSION  
Barbara Mazza and Elena Valentini 559 

RETHINKING INTERNSHIP EXPERIENCES FOLLOWING THE COVID-19  
Cristina Sofia 571 

 

Understanding Society  Using Digital Spaces and Resources:  Teaching 

and Learning Paths  in Higher Education 582 
TRAINING FOR TRAINING: MOODLE AS A TEACHING TOOL BY AND FOR TEACHERS  

Jessica Camargo Molano, Daniele Battista and Michelle Grillo 583 
LEARNING SOCIAL RESEARCH TECHNIQUES THROUGH DIGITAL RESOURCES AND COLLABORATIVE APPROACHES: THE 

POINT OF VIEW OF SOCIOLOGY STUDENTS  
Maria Carmela Catone, Màrius Domínguez Amorós and Leon Freude 591 

THE IMPACT OF COVID-19 ON ENGLISH LANGUAGE TEACHING IN HIGHER EDUCATION CHINESE SYSTEM. EMERGENCY 

REMOTE TEACHING IN NEOLIBERAL UNIVERSITIES IN CHINA  
Giovannipaolo Ferrari and Eugénie Duthoit 601 

HELP TEACHING AND DIGITAL RESOURCES: A COMPARISON OF CLASSROOM AND DISTANCE-LEARNING EXPERIENCES 

IN A COURSE OF METHODOLOGY OF SOCIAL RESEARCH  
Luciana Taddei 609 

DISTANCE LEARNING: GIVING VALUE TO THE COVID-19 EMERGENCY  
Alessandra Decataldo, Brunella Fiore and Sara Zizzari* 619 

 

Reinventing Education in and through Artistic Languages 630 
ART AS A DIDACTIC TOOL: ‘THE BAUHAUS 2.0’ DIGITAL WORKSHOP  

Alfonso Amendola and Jessica Camargo Molano 631 
IMPROVISATION IN TEACHING PROFESSION: AN EMBODIED APPROACH FOR INQUIRY  

Laura Corbella 641 
PRELIMINARY DATA FROM A DANCING PRACTICE IN DISTANCED LEARNING  

Francesco V. Ferraro, Luigi Aruta, Ferdinando Ivano Ambra and Maria Luisa Iavarone 649 
COMMEMORATING PIAZZA FONTANA THROUGH THE ARTS: LEARNING PRACTICES, ARTISTIC PRODUCTIONS AND 

PUBLIC MEMORY  
Lia Luchetti 659 

THE AESTHETIC THINKING. RECONNECTING THE SUBJECT WITH THE REALITY, THE SOCIETY AND THE COSMOS  
Stefano Polenta 669 

THE PROCESS OF CROSSBREEDING IN CONTEMPORARY ARTISTIC PRODUCTION. NEW ROUTES IN AESTHETIC 

EDUCATION  
Raffaele Tumino 681 

A UNIVERSITIES PROGRAMME OF ART-BASED AND ART INFORMED RESEARCH  
Franca Zuccoli and Elisabetta Biffi 689 

 

Scaling Up Innovation: from Educational Practices to Systemic Change

 698 
THE ART ECOSYSTEM. PROMOTING INNOVATION, INCLUSIVE LEARNING AND ACTIVE CITIZENSHIP  

Tiziana Faitini and Erik Gadotti 699 
 

‘Boundary’ practices: Reinventing education across and beyond the 

forme scolaire 710 
FOREST PEDAGOGY AND NEOLIBERAL CHALLENGES: EXPLORING THE DISCURSIVE CONSTRUCTION OF FOREST 

CHILDREN’S SUBJECTIVITY IN ITALY  
Stefania Donzelli 711 

HOMESCHOOLING AND UNSCHOOLING  



 

 

 

Nunzia Vezzola 723 

 

Training a Democratic Teacher:  Between Individualized Teaching  and 

Formative Evaluation 734 
BETWEEN WELL-BEING AND POVERTY IN EDUCATIONAL CONTEXTS. WHAT IS THE ROLE OF TEACHERS? A NARRATIVE 

LITERATURE REVIEW  
Sara Baroni and Nicoletta Di Genova 735 

TEACHING PRACTICES AND USE OF DIGITAL IN THE DADA MODEL (DIDACTICS FOR LEARNING ENVIRONMENTS)  
Cristiana De Santis, Sara Germani and Daniela Di Donato 747 

THE EPISTEMOLOGICAL QUESTION OF DIGITAL CITIZENSHIP AT THE TIME OF THE PANDEMIC  
Alessio Fabiano 761 

THE INFLUENCE OF TRAINING ON TEACHERS’ TEACHING STRATEGIES: STUDY OF A SAMPLE OF SECONDARY SCHOOL 

TEACHERS  
Eleonora Mattarelli and Marta Cecalupo 770 

THE SCHOOLYARD AS A TEACHABLE SPACE: A RESEARCH-TRAINING PROJECT WITH TEACHERS AND PARENTS  
Andrea Pintus and Laura Landi 781 

 

Reinventing Professional Learning  and Development 792 
TOWARD A PHENOMENOLOGY-ORIENTED TRANSFORMATIVE EDUCATION IN ADULT LIFE  

Giuseppina D’Addelfio 793 
CITIZENSHIP EDUCATION IN SECONDARY SCHOOL: BETWEEN TEACHERS REPRESENTATIONS AND STUDENT VOICES  

Claudia Fredella and Luisa Zecca 805 
TEACHER MERIT RESTYLING THROUGH INCLUSIVE TEACHER LEADERSHIP  

Ilaria Salvadori 821 

 

Reinventing School between Pedagogy, Architecture and Design: A 

Dynamic Laboratory? 830 
MODERN ARCHITECTURE FOR CONTEMPORARY COMMUNITIES: LEARNING AND INCLUSION IN THE OPEN WORK  

Lino Cabras 831 
SCHOOL BUILDINGS AS A PRETEXT FOR AN ARCHITECTURAL MANIFESTO  

Alessandro De Savi 841 
THE ‘FLEXIBLE SPACE’ AND THE PEDAGOGICAL ROLE OF ARCHITECTURE  

Daniela Monti 851 
MODERN SCHOOL HERITAGE: ARCHITECTURAL AND PEDAGOGICAL MODELS IN SARDINIA (ITALY)  

Laura Pujia 863 
EDUCATION RETHINKING SCHOOLS AND REDESIGNING THEM TOGETHER  

Franca Zuccoli, Maria Fianchini and Antonella Bellomo 873 

 

Peer Feedback and Peer Assessment  as New Perspectives  for Teaching 

and Learning 888 
MUTUAL FEEDBACK EXCHANGE AND PEER ASSESSMENT DURING TEXT REVISION IN PRIMARY SCHOOLS  

Elisa Farina 889 
PEER ASSESSMENT AND PEER FEEDBACK TO FOSTER COLLABORATIVE LEARNING AND CONSOLIDATE THE WRITING 

SKILLS OF UNIVERSITY STUDENTS  
Giovanni Moretti, Arianna L. Morini and Bianca Briceag 901 

 

School System and Daily school. Learn about Practices and Make Sense 

of Evaluation to Promote Innovation 914 
MEASURING THE MATHEMATICS ABILITIES OF STUDENTS WITH SPECIAL EDUCATION NEEDS THROUGH A COMPUTER-
BASED MULTILEVEL ADAPTIVE TEST  

Emanuela Botta 915 
INNOVATING THE SCHOOL: COMPARING THE POINT OF VIEWS OF STUDENTS, TEACHERS AND HEAD TEACHERS  

Sara Mori, Francesca Rossi, Francesca Storai and Valentina Toci 929 



 

 

 

ASSESSMENT, POWER, SUBJECTIVATION PROCESSES. BIOPOLITICAL-TRANSDISCIPLINARY HYPOTHESES  
Andrea Giacomantonio 945 

ASSESSMENT AND INCLUSION. THE TEACHERS’ EXPERIENCE OF EMERGENCY REMOTE TEACHING DURING THE 

LOCKDOWN PERIOD  
Arianna L. Morini and Irene Stanzione 953 

DIDACTIC STRATEGIES AND METHODS DURING THE COVID-19 EMERGENCY: A COMPARISON BETWEEN DATA 

OBTAINED FROM THE QUALITATIVE ANALYSES OF SIRD SURVEY  
Giulia Toti, Giulia Barbisoni, Eleonora Pera and Irene Dora Maria Scierri 965 

 

Quality ECEC in Italy:  Teaching and Learning in the New  0-6 System 978 
EDUCATING IN THE COOPERATIVE MODEL THROUGH A STRUCTURAL DIALOGUE BETWEEN FACE-TO-FACE AND DIGITAL 

ENVIRONMENTS  
Isabel Alfano, Alessio Ceccherelli, Luca Fratepietro, Marco Serra and Andrea Volterrani 979 

LEARNING TO LEARN IN PRESCHOOLS: AN EXPLORATORY QUALITATIVE STUDY IN ITALY AND MEXICO  
Victor Gerardo Cardenas, Cristina Stringher, Hugo Armando Brito and Ma Irene Silva 991 

GAME MEDIA LITERACY AS AN APPROACH TO COMPLEXITY IN EDUCATION  
Glauco Babini, Massimo Dell’Utri, Roberto Furfaro, Andrea Ligabue, Carlo Andrea Pensavalle 
and Antonella Ventura 1005 

 

Reinventing the Curriculum and its Practices 1016 
ACTIVE LEARNING AND CURRICULUM ACROSS DISCIPLINES: A FIELD RESEARCH STUDY IN SECONDARY SCHOOL  

Serena Goracci, Rachele Borgi, Loredana Camizzi, Francesca De Santis, Laura Messini and 
Francesco Perrone 1017 

GRAPHIC TOOLS FOR A VISUAL REPRESENTATION OF THE CURRICULUM  
Luciano Perondi 1035 

 

Pedagogy meets Architecture and Digitalisation 1048 
RETHINKING LEARNING SPACES AND TEACHING METHODOLOGIES BY CONNECTING COMMUNITIES DURING THE 

COVID-19-PERIOD: INCLUSIVE VISION AND RESEARCH-TRAINING IN ON-LINE WORKSHOP  
Mariagrazia Francesca Marcarini 1049 

 

  



901 

901 

 

Peer Assessment and Peer Feedback to Foster 

Collaborative Learning and Consolidate the Writing 

Skills of University Students 

Giovanni Moretti, Arianna L. Morini and Bianca Briceag 

Rome Tre University, giovanni.moretti@uniroma3.it 

Rome Tre University, arianna.morini@uniroma3.it 

Rome Tre University, bianca.briceag@uniroma3.it 

 

 

 
ABSTRACT: According to national and international studies peer assessment 
and peer feedback have a major role in student learning processes (Topping et 

al., 2000; Moretti et al., 2015; Grion, Serbati, 2017). In the process of knowledge 
building the possibility of making use of peers can foster collaborative learning 

and the development of critical thinking. Within the university context providing 

writing activities in peer groups by introducing peer feedback and peer 
assessment allows to activate analysis, review and self-assessment processes 

of one’s own paper, consolidating language skills (Boscolo, 2014; Piemontese, 
Sposetti, 2014). The paper provides the results of an exploratory survey 

conducted with 380 students from the Roma Tre University. The main goal was 
to investigate the effectiveness of peer assessment and peer feedback to help 

develop strategic skills, and to enhance collaborative writing skills in digital 
format. The peer assessment activities implied the formation of pairs of groups 

that mutually assessed the argumentative text produced, using a semi-

structured grid. The students eventually answered a questionnaire. The analysis 
of the data showed that the work carried out in peer groups, through a process 

of collaborative learning, contributed to develop both metacognitive skills and 
the exercise of leadership of the students involved. The outcomes of the 

research confirm the importance of introducing writing tasks in the university 
context which, based on peer assessment and peer feedback, can improve the 

quality of the training. 
 

KEYWORDS: Collaborative learning, University teaching, Peer feedback, Peer 

assessment, Digital writing. 

 

 

 

1. Introduction 

 

In a complex social context marked by uncertainty there is now 

widespread awareness of the need to promote students’ development of 

the skills and competences needed to become ‘lifelong learners’. In the 

teaching-learning processes there are several variables to monitor in 

order to promote a student-focused approach that can ensure the 

acquisition of the most effective learning strategies for educational 
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success. The introduction of ongoing educational assessment practices 

into teaching activities that include self-assessment activities and the 

involvement of peers are essential to develop the ability to self-regulate 

one’s learning (Harrison et al., 2015). The studies by Hattie and Timperley 

(2007) that investigate through meta-analysis the effect size of different 

teaching tools and strategies, i.e., the magnitude of the effect of a variable 

on learning levels deriving from the difference between the mean of the 

experimental group and the mean of the control group, show how the 

use of feedback has a positive effect in improving student learning 

outcomes (high effect between 0.70 and 0.79). The authors underline how 

this result depends on the on the type and way in which the feedback is 

given, on the timing, as well as on the actors involved in the process. 

These aspects determine the effectiveness of the feedback. For example, 

the possibility of receiving ongoing feedback, theorized by the group 

coordinated by Novak (1999) as ‘Just-in-Time Teaching’ (JiTT) feedback, 

provided by the teacher during the lesson, immediately after tasks or 

activities carried out in class also making use of technologies, helps 

consolidate the knowledge acquired, and keeps the student’s motivation 

and participation up (Novak et al., 1999). Generally, in the national 

educational context the feedback is suggested by the teacher to the 

student in written or oral form, providing for different levels of 

customization, and depending on the activity or task under assessment. 

Nicol (2010) theorized the importance to overcome a concept of feedback 

intended as a tool aimed solely at trasmitting information on a particular 

product, moving from what he calls a ‘monologue’ to a ‘dialogue’, where 

feedback appears as a teaching resource through which active learning is 

promoted; those who receive feedback are involved in the construction 

of meaning, and can develop the ability to monitor, self-assess and self-

regulate their own learning. Dialogue is characterized by: adaptability – 

i.e., the ability to respond to a student’s specific educational need -, 

flexibility, interaction and reflexivity. 

Winstone and Carless (2019) analyzed the old and new feedback 

paradigms. They used the term ‘paradigm’ somewhat informally to 

represent ways of thinking about feedback. The authors argue that in 

order to build the new it is necessary to reconsider and redesign the old, 

which is based on a predominantly transmissive cognitive approach, in 

which the teacher provides information to the student, limiting himself to 

considerations that do not include indications on how to act in a 

perspective of improvement. The practices referring to the new paradigm 

instead refer to the constructivist perspective which requires careful 

planning and systematic integration of feedback into the curriculum. New 

paradigm practices imply a so-called interactive ‘partnership’ between 

teacher and student, whose focus is on the shared construction of 

meaning. It is therefore necessary to focus less on the content that 

teachers provide to students, and more on how students generate, 

optimize and use feedback in their lifelong learning process (Winstone, 

Carless, 2020). In this same direction Nicol (2018) defined the so-called 
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‘generative feedback’, i.e. feedback capable of activating constructive 

learning processes in students starting from the analysis and review 

phase of one’s own or others’ product, both during the formulation phase 

of a judgement to be given to an individual and to a group of peers. In 

this respect, the strategic function of peer teamwork and the exchange of 

feedback to raise students’ levels of achievement is widely recognized by 

national and international research, the results of which encourage their 

widespread use starting from the first cycle of education up to university 

(Topping et al., 2000; Moretti et al., 2015; Grion, Serbati, 2017; Restiglian, 

Grion, 2019). In fact, in the knowledge building process the possibility of 

using shared knowledge among peers promotes collaborative learning 

and the development of critical thinking. Among the educational devices 

that can be introduced in peer activities, the return of feedback appears 

to be effective for developing assessment and self-assessment skills, and 

improving the levels of achievement. Studies in the educational field 

show that involving the group of peers in assessment and mutual 

feedback activities appears to be particularly effective. Both in the giving 

feedback (GF) and in the receiving feedback (RF) phases it is interesting 

to analyze the processes implemented by the students in the two roles of 

evaluators and assessed (Li et al., 2012; Li, Grion, 2019). Shared writing 

can be considered an effective educational device to consolidate 

language skills. Providing writing activities in peer groups by introducing 

peer feedback and peer assessment allows to activate processes of 

analysis, review and self-assessment of one’s own work (Boscolo, 2014; 

Piemontese, Sposetti, 2014; Suryani et al., 2019). The use of online 

learning environments and appropriate technological support also 

motivates students to carry out the production and revision of digital 

texts in a creative way (Guasch et al., 2013; Liu, Lee, 2013; Bradley, 

Thouësny, 2017; López-Pellisa et al., 2021). 

Especially in the face of recent challenges in the educational field, 

imposed by the emergency situation, it is necessary to innovate 

university teaching, rethinking the theory of assessment and learning in 

higher education, implementing peer review and feedback practices, 

even ongoing ones (Nicol et al., 2014; Grion et al., 2017;Wisniewski et al., 

2020; Cecchinato, 2021), using mixed forms of feedback including both 

feedback in the classroom and in blended or completely remote mode 

(Topping, 1998; McCarthy, 2017; Serbati et al., 2019).  

 

 

2. Research methodology  

 

The paper presents the results of an exploratory survey conducted within 

the Department of Educational Sciences of the Roma Tre University. The 

survey involved 380 students, enrolled in the first year of the course, who 

attended the course Teaching organization and assessment processes in 

the academic year 2020/2021. The main goal of the research was to 

investigate the effectiveness of peer assessment and peer feedback in the 
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university context to help develop strategic skills, and to enhance 

students’ collaborative writing skills in digital format. 

The students were involved in group activities aimed at consolidating 

digital writing skills through the production of short argumentative texts 

and mutual exchange of peer assessment through written feedback. 

The first phase of the research consisted of splitting the 380 students 

into 40 groups who worked remotely using the Moodle platform of the 

Department of Education (formonline.uniroma3.it), and the environment 

set up for simultaneous Microsoft Teams communication. In this phase, 

instructions on the first activity of the peer-to-peer work were given, 

consisting of a digital paper of up to 600 words. During this very first 

phase the assessment grid was presented too, drafted by the research 

group, that would be used for peer assessment, with the aim of helping 

students write the argumentative text. 

In the second phase of the research, students were asked to explain 

the choice of the keywords identified to build a concept map on the 

subject of assessment in the context of educational services for the age 

zero-six (Novak, 1991; Moretti, 2018). The text should also include 

references to scientific bibliographic sources and multimedia resources 

relevant to the argumentation developed.  

The third phase involved peer assessment of the texts produced by the 

groups using the previously shared assessment grid and peer feedback 

activities. The paper produced by the groups was subject to peer 

assessment, and pairs of groups were formed to mutually assess each 

other using a semi-structured grid through which written feedback was 

given. 

The assessment grid is divided into two sections (Table 1). The first 

one presents descriptors relating to the formal aspects of the text: the 

identity of the group, the layout used and any syntactic-grammatical 

inaccuracies; the second part focuses on the argumentative skills and 

ability to synthesize information, and on the use of sources and digital 

resources relevant to the text content.  

The assessment was expressed on a scale from 1 to 4 where 1 is the 

lowest value and 4 the highest for each aspect assessed. The evaluators 

were also asked to write a short written feedback to justify the attribution 

of the value expressed by the scale. 

Once they had the grid back, the groups in the fourth phase of the 

research were able to review and integrate their written papers on the 

basis of the feedback received from peers. 

The fifth and last phase had the purpose to collect the students’ point 

of view through a semi-structured online questionnaire, to understand if 

and how teamwork and the peer assessment and peer feedback activities 

had contributed to qualify the training course and, specifically, to develop 

strategic skills for educational success. The tool, consisting of 20 closed 

and 2 open questions, was administered online to all students who took 

part in the survey approximately 2 months after the end of the course. 

The closed questions were about the collection of ascriptive data (age, 
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degree course, year of course, type of high school diploma and year of 

the exam) as well as specific questions regarding: the organization of the 

remote writing task of the argumentative text, the use of the assessment 

grid during the writing phase, the potential difficulty in formulating 

written feedback for the assessed group, the grid size where the peer 

feedback was considered adequate, the skills that the peer teamwork 

helped develop more. The open questions focused on a brief description 

of the experience of remote peer teamwork, and the ways in which this 

type of activity helped qualify the students’ training. 

 
TAB. 1. Peer assessment grid of the argumentative text 
FORMAL ASPECTS OF 

THE TEXT 

In official documents it is important 

to: 
Indicators 

Feedback on 

the work done 

Identity 
first of all clarify your identity 

(description of the working group) 

dichotomous 

scale: 

present/absen

t 

 

Layout 

choose a suitable layout (check text 

font, size, use of bold, italics, 

underlined, highlighted and any 

colors in the text) 

1-4 scale  

Syntactic-grammatical 

inaccuracies 

read over to correct any syntactic 

and/or spelling inaccuracies 
1-4 scale  

FORMAL ASPECTS OF 

ARGUMENTATION 

In the proposed writing task it is 

important to: 
Indicators 

Feedback on 

the work done 

Argumentative skills discuss pertinently to instructions 1-4 scale  

Ability to synthesize 

effectively synthesize what 

requested, respecting the word 

limit as per instructions 

1-4 scale  

Use of relevant key 

words 

identify and use key words that are 

relevant to the argumentation 
1-4 scale  

Use of original key 

words 

express and use original key words 

as required 
1-4 scale  

Use of sources 
explain the choice of key words 

referring to the sources 
1-4 scale  

Use of multimedia 

use multimedia (pictures, links to 

videos, useful websites or 

documents) to explain one’s 

choices 

1-4 scale  

 

 

3. Outcomes of the research 

 

The students were divided into 40 groups of about 10 people. Specifically, 

the groups, divided into pairs, had to give each other mutual written 

feedback guided by the criteria set out in the grid. The outcomes of the 

research will mainly focus on the analysis of the data collected through 

the semi-structured online questionnaire on peer activity. The 

questionnaire was answered by 100 students with an average of about 2 

members for each working group. 

91.4% of the respondents were freshmen enrolled in the academic year 

2020/21 between the age of 19-21. The students who declare that they 
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have attended more than 75% of the Teaching Organization and 

Evaluation Processes course are 69%, while 18% have attended between 

50 and 75% of the lessons. 

The research group shared the peer assessment grid with the students 

from the beginning of the course with the aim of helping them write the 

argumentative text. 89% of the respondents said they started using the 

grid at the moment of writing the digital text. Knowing that the writing 

work would be subject to peer assessment, most of the working groups 

took into consideration the elements included in the assessment grid 

during the text drafting phase. The possibility of knowing in advance the 

elements under assessment allowed the students to focus on all the 

aspects considered fundamental to write a digital argumentative text 

(layout, syntactic-grammatical inaccuracies, argumentative skills and 

ability to synthesize information, correct use of bibliographic sources and 

multimedia resources). 

During the drafting of the text 39% of the students took into 

consideration the elements included in the assessment grid ‘a lot’, 49% 

‘quite a lot’, and only a small percentage made little use of the grid (Fig. 

1). 

 
FIG. 1. How much the assessment grid was taken into consideration during the 
text drafting phase 

 
 

A further question was useful to examine in depth the giving feedback 

(GF) phase, verifying any difficulties encountered by students in 

assigning the score for each descriptor in the grid and in giving written 

feedback to the assigned group. At this level 90% of the students said 

they have not encountered any difficulties in peer assessment. The 

organizational dimension of intra-group work was analyzed too. 

Specifically, the writing mode of the argumentative text was investigated: 

whether it was carried out by only one member of the group and 

reviewed by all; whether it was carried out in a shared and simultaneous 

way (e. g. collective writing) or in a shared and asynchronous way (e. g. 
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everyone wrote a part that was then shared at a later time). 43% of the 

students said they used collective, shared and simultaneous writing 

using the Microsoft Teams and Formonline Department platform. A good 

percentage (30%) used shared writing in the asynchronous mode, and 

only a smaller percentage (22%) chose to delegate the writing of the 

argumentative text to another member and then review it all at a later 

time. During the production phase of the text, the possibility of using 

technological tools enhanced peer work in the university context (Fig. 2). 

 
FIG. 2. Organization of the digital, intra-group writing mode. 

 
 

The research group also investigated the ‘receiving feedback’ (RF) phase, 

asking students to examine the quality of the feedback received, 

particularly if it was appropriate compared to their own perception of the 

quality of the work performed. The answers of the students revealed that 

24% considered the feedback adequate with regard to the ability to 

synthesize, and 23% for the argumentative skills shown. Reporting the 

use of bibliographic sources incorrectly was considered adequate by 19% 

of respondents. 

The grid was used by the groups to examine their own products first, 

and then those of others they assessed. This double activity of examining 

the assessment process has allowed to compare the two different works 

performed. The peer assessment phase of the assigned group’s writing 

work stimulated critical self-assessment in most of the students 

regarding collective digital writing activities. The skills that the students 

believe they have developed most after peer assessment and peer 

feedback concern communication skills (49%) and interpersonal skills 

(42%) considered essential for working in a group, and meta-cognitive 

skills (48%) considered essential for university studying. Digital writing 

skills (14%) were perceived as less developed by freshmen accustomed 

to using communication and information technologies (Fig. 3). 
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FIG. 3. Skills developed after peer work. 

 
 

The answers to the open questions of the questionnaire administered to 

the students highlighted that overall the remote teamwork was an 

opportunity to qualify the students’ training by consolidating some cross-

cutting skills such as the communicative, relational and self-assessment 

skills of the students involved:  
 

There was a lot of collaboration within the group, no arguments, only 

exchange of ideas, mutual aid and clarifications on unclear topics. 

 

The remote group activity has improved the relational aspect in my 

training and the exchange of views in the careful search for reliable 

scientific sources in order to complete the job. 

 

Regarding peer assessment and feedback, students said that  
 

the feedback we received from the other group made us understand the 

writing mistakes in our argumentative text and was very useful to 

improve it later 

 

The feedback helped me a lot, it highlighted inaccuracies that I had 

considered irrelevant 

 

e encountered difficulties when we got an assessment from the other 

group that seemed inappropriate to us, but we sorted it out by using 

teaching materials to improve our text anyway. 

 

The data analysis showed that peer teamwork, resulting in collaborative 

learning, helped develop both meta-cognitive skills and the exercise of 

leadership of the students involved. 
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Final conclusions and future prospects 

 

The adoption of a dialogic dimension, based on the idea that assessment 

facilitates students’ learning processes, allowed to focus our survey on 

the dynamics that is typical for shared construction of meaning and peer 

knowledge starting from the analysis or review of one’s own or others’ 

product (Nicol, 2018; Windstone, Carless, 2020).  

In general, the research confirms how relevant peer assessment and 

peer feedback are for the qualification of university students’ learning 

processes (Topping et al., 2000; Moretti et al., 2015; Grion, Serbati, 2017). 

In particular the survey highlights the importance of introducing writing 

tasks in the university context, based on peer assessment and peer 

feedback to help improve the overall quality of the training. In fact, the 

exploratory research interestingly shows that collaborative 

argumentative text processing in digital format allowed the students to 

improve their writing skills (Boscolo, 2014; Piemontese, Sposetti, 2014; 

Suryani et al., 2019), but especially strengthen and develop personal 

communication, relational and meta-cognitive skills. 

Apparently, the effectiveness of collaborative activities relating to the 

development of a plurality of skills, mainly depends on the attention paid 

to three different dimensions that appear to be closely linked to each 

other: clarification of assessment criteria, organization of giving feedback 

(GF) phase and organization of receiving feedback (RF) phase (Li et al., 

2012; Li, Grion, 2019). 

Teacher’s early clarification of the assessment criteria of the writing 

tasks as well as the organization of discussion and sharing sessions are 

crucial in maintaining the peer group’s focus on the assigned task and in 

reconciling its positive outcome with the expected learning goals. 

Students’ reflection on how to manage the giving feedback (GF) phase 

underlines the importance of involving them in the formulation of 

targeted, contextualized and useful information in a peer context. The 

activities at this stage imply the need for students to further examine the 

assessment criteria used, and adopt a new perspective aimed at 

facilitating the understanding of the feedback by the recipients. 

The analysis of the receiving feedback (RF) phase also highlights the 

dialogical and generative value of student active involvement in activities 

that require students to examine the degree of adequacy of the feedback 

received as far as individual assessment criteria are concerned, and to 

appreciate its quality and usefulness in relation to the established 

learning goals. The results of the research highlight some challenging 

aspects characterizing the phase of receiving feedback, in particular the 

gap between the individual or group perception of how the task was 

carried out, and the feedback received. 

The research confirms that collaborative work and feedback exchange 

are not educational activities by themselves, but that they can foster 

learning in cases where they are the result of carefully designed trainings, 

taking care of the relationship between teachers and students and that 
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with peers; making sure that feedback is the product of a dialogue and 

not a one-way process. In this perspective we can say that the formulation 

of peer feedback is strategic for the activation of processes of analysis, 

revision, integration and processing of knowledge in students (Grion, 

Tino, 2018; Moretti et al., 2015). The ongoing emergency situation and 

the new educational challenges, especially among freshmen, suggest to 

implement peer review and peer assessment in higher education, and to 

enhance feedback both in the classroom and in the blended mode, or 

even in remote teaching (McCarthy, 2017; Serbati et al., 2019; Wisniewski 

et al., 2020). 
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